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What is Mfecane? 


SOCIAL SCIENCES: History 


Grade 7 


THE MFECANE MOVES BOUNDARIES 


Module 1 


WHAT IS MFECANE? 


A. Where do all the people who live in 
South Africa come from? 


As with any other country, South Africa’s population 
continually changes. People move in and out of the 
country and also move about inside the country 
itself. We call this movement of people migration. 
The movement of people to a country is called 
immigration, and if they move out of a country, it is 
called emigration. There are several reasons why 
people migrate. 


The Khoina have lived in South Africa for the past 
10 000 years. 


During the Iron Age, about 2 000 years ago, black 
people also settled in the subcontinent. In 1652, Jan 
van Riebeeck founded the first white settlement. 
Thereafter, immigrants from France, Germany and 
Britain settled here. 


During the 17th and 18th centuries, Khoina groups, 
and later also Griquas, migrated to the interior away 
from the increasing number of white people settling 
on the available land. Some of the greatest 
migrations were, however, the MFECANE (module 
1) and the GREAT TREK (module 1). These 
migrations had important consequences. 


WHAT IS THE MFECANE? 


Between approximately 1815 and 1830, different 
black groups clashed with one other. This caused a 
chain reaction and led to further confrontations and 
wars. Many herds of livestock and supplies of grain 
were destroyed — with accompanying hardship and 
suffering. There were ruins everywhere. Thousands 
of refugees fled in all directions. Those who took 
cover in the bushes and mountains had to live as 
hunter-gatherers. Many died of hunger, or were 
killed by wild animals. These wars of destruction 
took place all over the subcontinent form the 
Eastern Cape frontier in the south, to Lake Victoria 
(in Tanzania) in the north. 


The NGUNI PEOPLE (e.g. ZULUS) call this upheaval 
the Mfecane — which means “to crush”. 


The SOTHO PEOPLE (e.g. SOTHOS) call it the 
Difaqane — which means “forced removal”. 


1. Sources on the Mfecane 


For historians who always search for the truth, the 
Mfecane will remain an incomplete puzzle, because 
many misunderstandings and very little information 
exist. There are two particular reasons for this: 


The written documents which do exist were mostly 
written by white travellers, missionaries and 
officials. These people were, however, not always 
well informed, not always well informed about 
exactly what had happened, since the events took 


place over such a widespread area. Therefore, the 
sources are not always reliable. 


Other sources on the Mfecane are oral sources 
which are not as reliable as written and visual 
sources. 


members of the 


San wanted to steal 


Dutch farmers 
wanted to steal 
my lifestock. 


my cattle. 


SOURCE A 


SOURCE B 


our livestock to graze 


on that land. 


Oral sources about the Mfecane were not always as 
reliable as written and visual sources. 


Activity 1: 


Distinguish between facts and opinions in 
sources on the Mfecane 


[LO 2.3] 

The following examples will help you to identify 
some misunderstandings and to recognise them 
when you are doing your historical research. 

a) What is the misunderstanding in source B? 


b) What problem do you think this could lead to? 


c) Do you think misunderstandings like this can be 
avoided? How? 


d) Why are oral sources not always reliable? Source 
A. 


e) What are the similarities between the sources? 


f) Sketch two examples of misunderstandings that 
occur in our country. Write captions for your 
sketches. 


In 1830 the interior of South Africa appeared as 
follows. Subsequently we are going to look at how 
the empires came into being. 
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2. What caused the Mfecane? 


When there are few documents and little evidence it 
is very difficult to reconstruct historical events and 
even more difficult to understand and explain them. 
Historians have therefore different views, sometimes 
called theories or explanations for such events. 


As you have now discovered, it is difficult to 
describe the Mfecane. Some historians see the 
Mfecane as caused by events, mainly: 


* as struggle for power, especially in KwaZulu- 
Natal; 

* competition for trade; 

¢ the influence of the environment. 


Therefore, we are going to investigate what reliable 
information does exist about the Mfecane to support 
this explanation. 


1. The struggle for power in kwaZulu-Natal 


The constant warfare and changes that occurred in 
the last half of the eighteenth century led to the rise 
of new, powerful chiefdoms. In the area north of the 
Thukela, three kingdoms began to emerge. 


In the south the Qwabe had taken control over a 
large area by 1813. 


To the north the Ndwande became the most 
powerful group under the leadership of Zwide. 


Activity 2: 


To be aware of the different views of the 
causes of the Mfecane 


[LO 2.3] 


Read the accompanying article, and explain why the 
Sotho people compulsory referred the events as 
Defaquane - relocation. 


SOURCE 


The Mthethwa occupied the central position 
between these two powerful kingdoms. 


Each of these kingdoms swallowed its smaller 
neighbours to increase its own power. 


The Mthwethwa under Dingiswayo began to expand 
politically and commercially, which enabled them to 
control the entire coastal lowlands and the trade 
with Delagoa Bay. Dingiswayo also spread his power 
inland, up the White Mfolozi River, between the 


Qwabe in the south and the Ndwandwe to the north. 
Chiefdoms such as the Zulu of Senzangakhona and 
the Buthelezi and Khumalo were conquered. 
Turning northwards, Dingiswayo defeated the 
Ngwane. The only remaining power that did not 
submit to Dingiswayo was Zwide and his 
Ndwandwe. The rulers who were conquered were 
left in control of their chiefdoms but were subject to 
the Mthethwa kingdom. 


Eventually war between the Mthethwa and the 
Ndwande broken out in 1817. The attacking 
Mthethwa army was driven south after Dingiswayo 
was captured and put to death. The confusion 
among the Mthethwa opened the way for a new and 
even more powerful leader — Shaka. 


Shaka joined the tribe of Dingiswayo as a young 
man. He quickly became well known because of this 
abilities as a natural leader and his bravery. Out of 
gratitude for his services, Dingiswayo made him 
chief of the Zulu tribe, although Shaka would not 
normally have become a chief. 


Dingiswayo’s death provided Shaka with the 
opportunity to seize power. There were, however, 
two serious threats to this power: the possibility that 
the Mthethwa would disintegrate, and the military 
power and confidence of Zwide. 


Shaka showed exceptional political skills in getting 


the support of the Mthetwha royal family and went 
on to defeat and replace those in the royal families 
and chiefdoms who opposed to his rule. He took 
control of all the people north of the Thukela. Only 
Ndwande remained independent. 


Thousands of refugees fled as Shaka expanded his 
territory and power through wars — this caused a 
chain reaction of plundering and chaos as the 
refugees entered the land of other tribes. The rise of 
Shaka thus contributed to the Mfecane. 


B. Competition for trade 


Financial considerations probably caused the forced 
removal that took place. Here are four examples: 
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Trader nations compete for slaves 


(a) The British government needed labourers, 
especially after the arrival of the British settlers in 
1829. 


(b) In the area beyond the Orange River, groups like 
the Griquas and the Taung were guilty of slave 
trading. 


(c) The Portuguese government in Delagoa Bay also 
traded in slaves. Black people had to leave their 
homes and flee to avoid being captured as slaves. 
This brought about unrest, conflict and destruction 
amongst them. 


(d) There was also great competition for the trade in 
ivory, where stronger groups attacked smaller 
groups in order to get the most ivory.Trading 
nations in competition for slaves 


Thousands of people move to our cities each year. 
Why? 


C. Influence of the environment 


Another possible cause of the Mfecane was, of 
course, the influence which the environment had on 
people and events. Good rains result in good crops. 


During droughts, only a little rain fell, crops were 
poor and many people moved to areas where there 
was better rainfall. 


Sometimes, farmers fought each other in order to 
obtain the best fertile lands for their crops. 


HE High rainfall 
[EE Good rainfall 
[EY Low rainfall 
[J Very low rainfall 


Rainfall distribution in South Africa 


Study the rainfall map and choose the correct 
answer between brackets: 


a) Cattle farmers found the (western; eastern; 
northern) part of the country agreeable because of 
the high rainfall and the good grasslands. 


b) In the dry areas, they usually farmed (crops; 
cattle; sheep and goats) due to a shortage of water. 


Activity 2: 


To present the causes and the 
consequences of the Mfecane 


[LO 2.2] 


The latest RESEARCH proves that Mfecane was a 
complicated “puzzle” of INTERWOVEN causes and 
consequences: 
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* The first part of the puzzle indicates two causes 
of the Mfecane. What were the results of this? 
¢ What is your definition of the Mfecane? 


Assessment 


LEARNING OUTCOME 2: HISTORICAL 
KNOWLEDGE AND UNDERSTANDING - The learner 
will be able to demonstrate historical knowledge 
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2.3 Differentiate between different periods 
(similarities, differences) 


The Zulu Empire 


SOCIAL SCIENCES: History 


Grade 7 


THE MFECANE MOVES BOUNDARIES 


Module 2 


THE ZULU EMPIRE 


The Mfecane contributed to the origin of the Zulu, 
Basotho and Ndebele empires, because groups were 
no longer living in scattered isolation and, instead, 


joined together as big tribes. On the other hand, 
certain areas became depopulated, which attracted 
white migrants. 


Shaka was born near Melmoth in Natal in 1787. He 
was the illegitimate son of the Zulu king 
Sezangakona and therefore had little claim to the 
kingship. He was particularly fond of his mother, 
Nandi. His father became jealous of him and feared 
that Shaka may kill him to take over power. Shaka 
then fled to the Mthethwa of Dingiswayo, where he 
rose to his powerful influence and position. 


Shaka was an excellent general who brought about a 
total change in the art of war. He was thorough and 
expected complete fitness and loyalty of this 
followers. The throwing spear and small shield 
previously used were replaced by a shorthandled 
spear with a long blade, as well as a long shield of 
oxhide. 


Activity 1: 


To reconstruct the past of the Zulu 
empire 


[LO 3.3] 


STUDY THE FOLLOWING INFORMATION AND 
TELL: 


1. Which sketch is wrong? Why? 


| 


Source A 


The blade was approximately 44 cm long and 5 cm 
wide — and the handle approximately 58 cm long. 
The shield was used to push away the shield of the 
enemy, thus enabling the soldier to attack with the 
spear. A soldier who returned from battle without 
his spear was killed. 


(b) Redraw the sketch of their ox-head attack 
formation and supply the correct captions: 


His regiments (fighting groups) often practised their 
manoeuvres in the form of dances. The younger men 
fought with darkly coloured shields and the older 
men with lightly coloured shields. Each regiment 
had its own camp, war cry, shield, clothing and 
induna (leader). The soldiers (impis) moved about 
barefoot and practised on rocks and thorns to make 
their feet tough. They could easily cover a distance 
of 70 km per day, for consecutive days! Shaka’s 
Zulus also knew the art of moving “unseen” by 
making use of bushes and dongas as cover. They 
usually attacked at dawn (daybreak) in the ox-head 
or pincer formation. 


(c) Design your own crossword puzzle about Shaka 
and the Zulu Empire (5 down/5 across). Also supply 
the questions and answers. 


After such an attack, the kraal of the enemy was 
usually burnt down and their cattle taken. To be 
sure that a slain warrior was dead, his intestines 


were pierced. On their return, the brave were 
rewarded by Shaka and the cowards punished. 


After such an attack, the kraal of the enemy was 
usually burnt down and their cattle taken. To be 
sure that a slain warrior was dead, his intestines 
were pierced. On their return, the brave were 
rewarded by Shaka and the cowards punished. 


Within ten years, Shaka had brought about a mighty 
empire. Despite his cruelty, he was an exceptional 
statesman. Shaka fought wars outside the Zulu state 
to secure peace and prosperity in Zululand. 


The tribes in KwaZulu-Natal who refused to submit 
to Shaka were destroyed or driven away. Men 
concentrated on warfare and were not allowed to 
marry before the age of 40. As Shaka’s empire 
extended, he sent his impis further from home to 
make war. But many men rather wanted to stay at 
home and start families. Shaka’s people became 
unhappy with war. In 1828, Shaka was murdered by 
his half-brothers, Dingane and Mhlangane. Dingane 
then became Chief of the Zulus and built his capital 
at Mgungundlovu. 


(d) Study the pictures of Mgungundlovu below and 
answer the questions: 


* What similarities and differences can you spot 
in the two sketches? 

* Work in pairs and supply five laws which were 
probably in force at Mgungundlovu during the 
day. 


(e) Divide the class into three groups to discuss the 
themes: 


Group 1 


Imagine you are spies in Shaka’s kraal. Give reasons 
for the following decisions by Shaka: 


¢ A soldier who returns from battle without his 
spear is killed. 

¢ Soldiers have to attack at dawn. 

¢ Soldiers must attack in the ox-head attack 
formation. 

¢ After an attack, the enemy’s kraal must be 
burnt down and their cattle taken. 

* All shields must be made of oxhide, not 


cowhide. 
* The experienced men had to attack the enemy 
from the sides. 


Group 2 


Determine whether the following allegations about 
Shaka and his Zulus are correct. If not, supply the 
correct facts. 


* The Zulu nation was formed in the present 
KwaZulu-Natal. 

* Dingiswayo became the new King of the Zulus 
after Shaka. 


Group 3 


Imagine you are spending an evening with Shaka 
around a campfire. Discuss the following: 


¢ What changes have occurred in Zululand over 
the years? 
¢ And what has remained the same? 


(f) Do you see Shaka as a hero or a villain? 


¢ Divide into groups and draw up five 
requirements which you think a hero should 
meet. 

¢ Now test Shaka and his actions, to see whether 
he is a hero or a villain. 


Remember: you must be able to prove your point(s) 
of view! 


Assessment 


LEARNING OUTCOME 3: INTERPRETING HISTORY 
— The learner will be able to interpret aspects of 
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3.3 Reconstruct the past 


Memorandum 


Activity 1 


(a) Source 1 is incorrect. A soldier must carry a 
short spear for thrusting and a large shield. 


(d) Similarities: -- one large entrance 
-- female quarters behind, other huts on sides 
-- large kraal for cattle in middle 


Differences: -- outside kraal, Owen’s camp and 
Hlomo Amabutho not everywhere 


-- Mkhumbane River 


-- Source 2 has more details, source 1 probably is a 
sketch of a later excavation 


The Basotho Empire 


SOCIAL SCIENCES: History 


Grade 7 


THE MFECANE MOVES BOUNDARIES 


Module 3 


THE BASOTHO EMPIRE 


ETAUNS, ROLONG 
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- Since 1834, they had 
trekked to the area beyond 
the Orange River with their 


Summary of the Sotho empire and its neighbours around 1830 


Activity 1: 


To be aware of the different opinions on 
Moshweshwe and Thaba Bosiu 


[LO 3.1] 


What similarities and differences can you identify in 
the sketches and descriptions of Thaba Bosiu? 


Why do narratives about the past often differ so 
much? 


ORIGIN OF THE NDEBELE EMPIRE 


During the Mfecane, different Nguni chiefs 
cooperated with Shaka, and thereafter quarrelled 
with him for different reasons. They then had to flee 
from him to avoid his revenge. Mzilikazi was such a 
chief. 


Little is known about Mzilikazi’s early history (his 
name means “elephant bull”). The information 
which we have was obtained from oral sources. He 
was a Zulu and was born in approximately 1795. 
After Zwide’s defeat by Shaka, Mzilikazi became a 
regimental commander in Shaka’s army. In 1822, 
however, he had to flee across the Drakensberg with 
approximately 300 soldiers, women and children 
after he had kept back some of Shaka’s captured 
livestock after a battle. After a long trek, during 
which he attacked other groups in order to obtain 
food, he settled in Mpumalanga (near the present 
Groblersdal) and built a kraal, called Mosega. He 
further strengthened his tribe by conquering and 
assimilating smaller tribes west of the Drakensberg. 


Between 1823 and 1827, Mzilikazi’s people carried 
out many attacks. By 1829, Mzilikazi’s empire 
consisted of approximately 80 000 people. The 
Rolong and Taung lived in constant fear. After 
Dingane had unsuccessfully attacked Mosega in 
1832, Mzilikasi moved his capital northwards to 
Kapain. From there, he attacked and conquered 
surrounding communities. 


Activity 2: 


To distinguish between facts and 
opinions on mzilikazi and the ndbele 
empire 


[LO 3.2] 


Organise a discussion on the TV programme Agenda 
with five friends. Invite John Barow, Reverend 
Pellisier, Robert Moffat, the French Missionary, 
Lemue, Captain Smith, as well as Bain, to the studio. 
Obtain as much information as possible about the 
Ndebele empire! 


The reading matter below and on the next page 
should supply the necessary information. 


-O il Bor. Moffat assured us that the power of European kings was 
nothing when compared to that of Mzilikazi. This despot has 
already destroyed different towns around him in order to own 
their cattle. 
This man who is so ruthless would like to have his own missionary.” 
Source A: Lemue 


“Nothing interested him more tha 
the rifles which were tied to the 
roof of the wagon-tent. I protested 
when he wanted to operate a pair 
double-barreled pistols which 
fay on the bed, because they were 


“te usually had dinner with 
us and never forget to send ws 
awhole sheep, which his own 


peeple had cooked — together 


foaded and he could injure himself. 
Then he walked to the nearest tent. 
When he arrived, he picked up the 
Sly of the tent tot see what was 
inside.” 


with three or four pots of 
pumpkin and wheat.” 


Source C: John Barrow 


Source B: Captain Smith 


“He only stayed in one place for He trusts nobody. As soon as his 

a few days before thinking of people appear at a tribe, alarm 
moving on again. He doesn't spreads throughout the whole area.” 
think that he is safe anywhere. 

Source D: Reverend Pellisier 


dl Re time they 

conquered a kraal, 
the panic-stricken inhabitants 
were chased into a group. 
There, all the parents and 
married women were 


Killed on the spot. a 
Those people who 4 
tried to be brave were y Ket 
destined for amuch ‘ 

worse death with their 
women and childven. 

Dried grass saturated with 
fat, was tied around their bodies and set alight. The 
young boys and girls were loaded like pack animals 
with the loot of a village and had to carry it to the 
homes of the conqueror. i the village was situated 
in.a remote area, the helpless small childven were left 
behind to be eaten by beasts of prey or to die of hunger. 
when there was any chance that babies could be 
fsered by friendly people, this was prevented by 
taking them into the veld, covering them with 
firewood and Lightin ihe wood. 

All people, as el as all their possessions, are 
usually seen as Mzilikazi’s property. His word is law 
and he only has to lift a finger and his command is 
immediately obeyed. He immediately orders beer and 
meat to be placed in front of me. Some of Fis warriors 
form a semicircle around him while the rest practise, 
throwing spears at a distance. It seems as if they are 

anic-stricken, but still respect him. Each word that 

i utters is answered with admiration. He is young, 
of average height and well built. He welcomes me 
sincerely and gives me presents.” 


the Molopo - about 
six hours on horse- 
back from Mzilikazi's 
home, but | could 
not persuade the 
Griquas (in his 
service) to go 
another yard. | 
guessed the mighty 
chief would not be 
satisfied if he heard 
that we were so 
close to him. 

After staying over 
for three days, we 
shot a few rhinos 
and six lovely striped 
quaggas and made 
preparations for 

the return journey.” 


Source E: Bain 


Source F: Moffat 


Activity 3: 


To understand chronology and time in 


the empire 


[LO 2.1] 


Arrange the following events in the correct 
chronological order: 


The Ndebele settled at tie 


Noavinn Ditasr (Naacnea)\ 
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Mzilikazi became one olf 
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After the big battle, 
Mzilikazi took back much 


li 1 
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Mzilikazi and his 
followers fled across the 
Drakensberg. 


Activity 4: 


To distinguish between different periods 


[LO 2.3] 
meaning of the MFECANE 


We shall probably never know all the reasons for, 
full extent and results of the Mfecane — especially 
due to a lack of satisfactory, reliable evidence. It is, 
however, clear that our country has enough 
space for its entire people with all their diverse 
lifestyles! 


(a) Imagine you are going to have a class party and 
that you are going to invite people from the time of 
the Mfecane and today. Whom would you like to 
meet? 


Prepare your introduction and welcome of these 
persons. Your class friends are welcome to ask you 
questions. 


Assessment 


LEARNING OUTCOME 2: HISTORICAL 
KNOWLEDGE AND UNDERSTANDING - The learner 
will be able to demonstrate historical knowledge 
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a Supply reasons why an historical event took 
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2.3 Differentiate between different periods 
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LEARNING OUTCOME 3: INTERPRETING HISTORY 
— The learner will be able to interpret aspects of 
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Q 
3.3 Reconstruct the past 


Memorandum 
ACTIVITY 1 


(b) Flat mountain or a flat hill in the mountain? 


The sources depict only the different sides of Thaba 
Bosiu. 


People can overlook something if they do not have 
the necessary facts, or see things that do not exist. 
Each party involved in an event, has an own view of 
what happened. 


ACTIVITY 3 
(a) 


¢ Mzilikazi is Shaka’s best commander 

¢ Mzilikazi steals Shaka’s cattle 

¢ Mzilikazi refuses to return the cattle 

¢ Mzilikazi flees 

* Mzilikazi establishes his followers at Mosega 


(b) Zulu, Ndebele, San 


Life on the Great Trek 


SOCIAL SCIENCES: History 


Grade 7 


THE GREAT TREK MOVES BOUNDARIES 


Module 4 


Life on the farm and on the trek 


Activity 1: 


to communicate information about life 
on the farm 


[LO 1.2] 


1. Study the following sketch of life on the farm 
in the 1800’s, followed by a class discussion. 


Oh dear, it looke like the 
Eastern Frontier is exploding 
once again! 


Why were so many people willing, in such a short 
period of time, to give up their farms, and to leave 
behind homes and friends? People probably had 
different reasons why they took such drastic steps. 
But there are two ways in which we can determine 
what their general reasons were for taking such a 
drastic step. We can read what the leaders said. We 
can also look at things they did after they moved 
away. 


Here are the reasons that Piet Retief, one of the 
Voortrekker leaders, gave: 


* Unrest, insecurity and clashes on the Eastern 
Frontier. 

* Great losses because of raids by the Xhosa. 

* Unsympathetic British government. 


* Unfair way in which compensation was paid 
out for emancipated slaves. 

* The British government did away with things 
which the Afrikaner were used to (Landdrost 
and Heemraaden were substituted by 
magistrates, and administration was only in 
English). 


The Trekkers were not interested in ever returning 
to the Cape. Before the Trek, they planned carefully 
and undertook expeditions as far as Namibia in 
order to look for water, grazing and settled groups 
in the interior. There were also quite a number of 
travellers, hunters, traders, stock farmers and 
missionaries in the interior. Their narratives and 
maps helped the Voortrekkers to learn more about 
the unknown areas. Thereafter, most groups moved 
across the Orange River, met at Thaba Nchu and 
then moved across the Drakensberg to Natal. 


b) Study the above information on the reasons for 
the Great Trek. Imagine your family has decided to 
take part in the Great Trek. Write a short letter to 
your friend in the Cape in which you inform him or 
her why you are going to trek. 


c) Now read the accompanying interview with a 
well-known Voortrekker leader 


about life during the Great Trek. 


“Yes. Most families had two or three wagons which 


moved alongside each other during the Trek. The 
wagon was usually pulled by a span of 16 oxen, led 
by a touleier (leader of oxen). The driver sat in front 
on the wagon chest. We usually travelled 
approximately 10 km per day. In the wagons were 
food, clothing, beds, camp chairs and a wagon 
chest. The men and older children slept outside. 
Underneath the wagon were pots, pans, hen-coops 
and a grease-can. Weapons and implements, such as 
pick-axes, hoes, as well as seed and fruit trees, were 
taken along. Sheep, goats and cattle walked next to 
the wagons. 


The sides of the wagon looked nearly like the jaw of 
an animal — therefore a wagon was called a 
kakebeenwa (jaw-bone wagon)! 
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“In the mornings we rose early and had devotions. 
The children also participated by learning to read 
from the Bible and learning to write. At night, the 
whole trek settled down and the wagons were 


drawn into a circle (laager) as a safety precaution. 
Then we sat around the campfire, telling stories and 
having singsongs. The animals were kept in kraals of 
thorn branches. There were also guards at night. 


“Women had to prepare food and do the washing 
and sewing. Sick people were treated with herbs. 
The men loved hunting and the boys could ride well 
and could shoot and hunt from an early age. When 
an animal was shot, the skin was used for cutting 
thongs that were used as string, sjamboks and 
matting for homemade chairs. The hollowed-out 
horns were used to store gunpowder, and candles 
and soap were made from fat and the gannabos.” 


wn 


d) Demonstrate games from the Great Trek to your 
friends. 


or 


Tell your friend more about life during the Great 


Trek. 


Activity 2: 


To use sources to acquire more 
information on the Great Trek 


[LO 1.2] 
a) Do the following assignments as a group. 
Group 1: 

* You want to participate in the Great Trek. What 
are the three most important things which 
you'll have to find out about before you leave? 

* If you suddenly had to take participate in the 
Great Trek, which ten items would you 
definitely take with you? 

Group 2 


¢ How did the Trek completely change the lives 


of the following people? @ Men @ Women @ 
Children 

* Would the history of South Africa have been 
completely different if the Great Trek had not 
taken place? 


Group 3 


Study these sketches and complete the following: 


* The Voortrekkers used a special , the 
Sanna. 

¢ The rifle’s ammunition consisted of gunpowder, 
grease and 


When they hunted, the Voortrekkers kept their 
gunpowder in a 

What problems did they experience with their 
weapons? 

How would you have solved those problems? 


Group 4 


You are a Voortrekker woman on trek: 


* Supply a short list of all the problems you 
experience with the housekeeping. 
¢ Explain your plans how to solve the problems. 


Towards the end of 1835 the first trek parties left 
the Cape Colony with leaders such as Tregardt and 
Potgieter. The map below will be of great help 
during your study of the Great Trek. 
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Trel-greups-and-re 
The Great Trek was an attempt by more than 15 000 
white frontier farmers to get away from the British 
government. They left in their ox-wagons to settle 
and govern themselves elsewhere. The word “great 
does not refer to the number of Trekkers (they were 
only 1/10 of the Cape Afrikaners), but to the far- 
reaching consequences thereof. It was also not a 
single trek, but was made up of different groups 
which left the Cape Colony between 1836 and 1838. 
They also took Khoina, ex-slaves and black helpers 


with them, especially as herdsmen. 


Assessment 
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LEARNING OUTCOME 1: HISTORICAL ENQUIRY- 
The learner will be able to use enquiry skills to 


intractiaata tha nact and nraoacant 
ALAVEVULHULY WIE puot U1 preoveriie 


1 1 A reaca tha ani1iTreaAadc 
Bet LAW YY LLY VYVULLLYV 


19 Tleo tha enuireaoc 
bea Vue use vYULLLD 


1.3 Communicate information from sources 
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aMPVS teen @ PAPA 


LEARNING OUTCOME 2: HISTORICAL 
KNOWLEDGE AND UNDERSTANDING - The learner 
will be able to demonstrate historical knowledge 


and undarctandinag 
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9 1 TIndarctand ehranalaat and + tima 
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2.2 Supply reasons why an historical event took 


nlanao Craicac affanrtcy\ 
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2.3 Differentiate between different periods 
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LEARNING OUTCOME 3: INTERPRETING HISTORY 
— The learner will be able to interpret aspects of 


hiaotarri 
attvLui y 


. 
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3.3 Reconstruct the past 


Memorandum 

(b) There were also other (additional) reasons: 
¢ Search for additional, fertile territory. 
¢ Adventure 
* Drought and locust plagues on the Eastern 

Frontier. 

(c) 

(1) beam 

(2) chest (wakis) 

(3) canvas 


(4) potjiekos pot 


(5) barrel with tar and fat (grease-can) (grease for 
wheels) 


(6) axle 


(d) Attached 


Activity 2: 
Group 3: 


* rifle 

¢ plug (piece of cloth dipped in fat) 

* powder horn 

* gunpowder sometimes gets damp/wet 


Start of the Great Trek 


SOCIAL SCIENCES: History 


Grade 7 


THE GREAT TREK MOVES BOUNDARIES 


Module 5 


START OF THE GREAT TREK 


The first large group of Voortrekkers left the Eastern 
Frontier at the end of 1835 under the leadership of 
Louis Tregardt and Lang Hans van Rensburg, two 


elephant hunters. They moved across the Orange 
River to the Transorangia mainly on rafts made 
from tree stumps, on their way to the Soutpansberg 
and the Limpopo River Valley. It was an excellent 
hunting area, but, unfortunately, also home to the 
tsetse fly and malaria mosquito. 


Van Rensburg moved into the Limpopo River Valley 
in order to open a route for ivory trade with 
Delagoa Bay, but clashed with the local Tsonga and 
his whole group was killed. 


The Tregardt group could not find them and left for 
Delagoa Bay. Only a few Trekkers survived the 
journey because of malaria. Tregardt kept a 
complete diary about this. From there, they went to 
Port Natal aboard a ship. 


Early in 1836, Andries Hendrik Potgieter’s and Sarel 
Cilliers’ parties arrived at Thaba Nchu. Potgieter 
traded land from the Taung under the leadership of 
Makwana. Potgieter received land in exhange for 
cattle and protection against the Ndebele. They also 
met Maroka, chief of the Rolong. They also had 
friendly relations with the neighbouring Tlokao 
under Sekonyela and Piet David’s Griquas. The 
Voortrekkers made friends with the Basotho. They 
traded in livestock, ammunition and rifles. 


Activity 1: 


To reconstruct the stay of the 
Voortrekkers in the Trans-Orangia 


[LO 2.3] 


1. Read the conversation below which could 
possibly have taken place between Potgieter 
and Makwana. Then answer the questions. 


What are 
you doing 


_—— 


on the Eastern 


9 Frontier? 


I'm just worried that you'll 
mistreat the game. But 
your weapons work well, and 
we'll be happy if you'll 
protect us. 


We would like —7 
to worship our ; 
Cod in peace. 


Yes, but we algo 
want to be free 
from British 
domination. 


We want to hunt 
and we're also 
prepared to help 
defend you against 
Mzilikazi. 


* Why did the Voortrekkers leave the Eastern 
Frontier? 

* What, do you think, did the Voortrekkers and 
the Taung think of each other? 

¢ What did the Trekkers want to do with land? 
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Meanwhile, Potgieter went to Tregardt at the 
Soutpansberg to negotiate accommodation and a 
harbour in the north. Their groups stayed near 
Thaba Nchu. Small groups of these people often 
crossed the Vaal River to hunt. 


Mzilikazi was very worried about the large groups 
of people who could threaten his Ndebele Empire. 
The Rolong, Tlokoa and Griquas often carried out 
raids and the Zulu often attacked him. 


Mzilikazi’s chief induna, Kaliphi, then attacked the 
Voortrekkers and carried off some of their livestock. 
The Liebenberg party was almost completely 
destroyed, but the other groups helped to ward off 
the attack. 


Potgieter heard about this on his return in August 
1836. In October, the Ndebele attacked the square 
shaped Voortrekker laager at Vegkop. The main 


battle did not last longer than 30 minutes and 
approximately 40 Trekkers repulsed the 6 000 
Ndebele. About 430 Ndebele and two Voortrekkers 
were killed. The Ndebele also raided 100 horses, 
400 cattle, 5 600 sheep and the draught oxen. Food 
became very scarce, because it was not safe to hunt. 
Maroka offered the Trekkers food and draught oxen. 


b) Imagine you are a Zulu spy during the Battle of 
Vegkop. Find answers to the questions below and 
then write a short report on the battle. 


¢ How did the Voortrekkers prepare themselves 
for the battle an hour before it started? 

* The position of the camp forced the Ndebele to 
attack from three sides up the slope. What 
disadvantage did this hold for them? 

* How were the wagons prevented from running 
down the slopes? 

* What weapons were used? 

¢ Why did the Trekkers make use of shooting 
cages? 

¢ Was there a winner and a loser in the battle? 


c) Divide the class into groups and discuss the 
following: 


¢ Which three rules do you think would have 
been in force in the laager at Vegkop? 

* Each group must make five suggestions about 
what has to be done in a laager during a battle. 


The teacher writes each group’s suggestions on 
the board. Each group chooses the five best 
suggestions and arranges them in order of 
importance.Each group must then report its 
findings. 

* How would you improve the ox-wagon against 
future attacks? Make use of local material. 
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Meanwhile, Gerrit Maritz’s, Piet Uys’s and Piet 
Retief’s parties also arrived at Thaba Nchu. Retief 
was elected as chief leader of the more than 5 000 
Trekkers. A Volksraad was elected to maintain law 
and order. A constitution was adopted to regulate 
affairs and give the community a republican 
character. They also decided to exchange land and 
establish farms. 


Difference of opinion on the future route to be 
followed led to divisions among the Voortrekkers: 


Potgieter wanted to establish a strong Boerestaat in 
the northern interior. There they would be far away 
from British domination. He did not wish to settle 
on the land exchanged from Makwana. He did not 
want to trek to Natal, because he believed that the 
English would be interested in the coastal area. 


¢ Retief and his followers wanted to go to Natal, 
because of the fertile land and the harbour of 
Port Natal. 


The Volksvergadering then decided to trek to Natal, 
over the Drakensberg, while Potgieter’s group would 
trek northwards. 
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d) Look at the sketch of the trek over the 
Drakensberg to Natal and answer the questions: 


* What happened to the wheels of the wagon? 
* What are the men and women doing? 


Why are the trees chopped down? 


Assessment 


A ccacamant ctandardal ACay\ 
2 AOVC VV LLL LL VLU Uo au 


LEARNING OUTCOME 1: HISTORICAL ENQUIRY- 
The learner will be able to use enquiry skills to 


intractiaata tha nact and nraoacant 
ALAVEVULHULY WIE puot U1 preoveriie 


1 1 A reaca tha ani1iTreaAadc 
Bet LAW YY LLY VYVULLLYV 


19 Tleo tha enuireaoc 
bea Vue use vYULLLD 


1.3 Communicate information from sources 
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LEARNING OUTCOME 2: HISTORICAL 
KNOWLEDGE AND UNDERSTANDING - The learner 
will be able to demonstrate historical knowledge 


and undarctandinag 
LA ULI LO LU 


9 1 TIndarctand ehranalaat and + tima 
So WY LIME LULU ULI UII LYS Y U1 tide 


2.2 Supply reasons why an historical event took 
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2.3 Differentiate between different periods 


. . e,e . 
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LEARNING OUTCOME 3: INTERPRETING HISTORY 
— The learner will be able to interpret aspects of 


hiaotarri 
attvLui y 
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3.3 Reconstruct the past 


Memorandum 


Activity 1 


(a) See reasons for the Trek 


They respected each another 


Place to stay before they continued their trek 
northwards. 


Ls 


Positioned 50 wagons in a square with shooting 
cages, and filled space between and below the 
wagons with thorntree branches. Wagons were 
tied together with chains and leather thongs. 
Sent out parties on horseback. Prepared their 
rifles. Women and children gathered in the 
centre of the laager and the livestock remained 
outside. 


The Trekkers had a better view — thus limiting 
any surprises. It was difficult for the Ndebele to 
attack uphill. 


Stones were placed behind the wagon wheels, 
and the hand brake was pulled up. 


* Trekkers: Sanna, Ndebele: assegais and small 
shield 


* Better view, could safely fire simultaneously 
from all angles during the ox-head attack 
formation. 


¢ Voortrekkers defeated the Ndebele, but lost 
large numbers of livestock. Ndebele lost large 
numbers of soldiers. 


The Voortrekkers in Natal 


SOCIAL SCIENCES: History 


Grade 7 


THE GREAT TREK MOVES BOUNDARIES 


Module 6 


THE VOORTREKKERS IN NATAL 


When Dingane succeeded Shaka in 1828, the Zulu 
Empire was the strongest in Africa. In November 
1837, Retief, accompanied by Thomas Halstead, a 


British trader who acted as interpreter, went to 
Mgungundlovu — the place of the king. Retief 
wanted to negotiate with Dingane about land south 
of the Tugela River on which the Trekkers could 
build houses. 


The Zulus saw the Voortrekkers as a serious threat, 
but were uncertain about how to act against them. 
In order to test them, Dingane then sent Retief to 
bring back livestock which the Tlokoa chief, 
Sekonyela (who also made use of horses and rifles), 
had stolen. Meanwhile, some Voortrekkers began 
crossing the Drakensberg without Retief or 
Dingane’s permission. 


Retief, or Litivu as the Zulus called him, did as 
Dingane asked. Under the guise of fitting gloves for 
Sekonyela, he was bound and more than 700 cattle, 
as well as horses and weapons were taken. Back at 
the camp, the older, sick Maritz offered to go to 
Dingane instead of Retief. When Retief refused this 
offer, they asked him to take fewer men with him, 
seeing that they did not trust Dingane. 


Retief, however, believed that he had nothing to 
fear and took with him about 70 men and 30 
helpers because he believed he had made a good 
impression on the Zulus. He wanted to show 
Dingane that the Voortrekkers were a force to be 
reckoned with. They even fired a few shots outside 
the main kraal to announce their arrival. Dingane’s 


stolen livestock, without Sekonyela’s weapons, were 
returned. 


The treaty between the Zulu and the Voortrekkers 
was signed on 4 February 1838. 


Cossion of Port Natal to the Boers 
by Dingaan 


(From a certified copy of the original, supplied to the compiler 
by Mr Jeppe) Umkugings Stoave, (a) 4th February. 


Know all men by this 

hat whereas Pieter Retief, Coverner of the Dutch emigrant 
South Afrikans, has retaken my Cattle, which Sinkonyella (6 
had stolen, which Cattle he, the said Retief, now deliver unto 
me: |, DINGAAN, King of the Zoolas, do hereby certify and 
declare that | thought fit to resign unto him, Retief and his 
countrymen (on reward of the case hereabove mentioned) 
the place called "Port Natal" together with all the land annexed 
that is to say, from Dogela (ec) to the Omsoboeboe (d) River 
westward: and ftom the sea to the north, ag far ag the land 
may be useful and in my possession, which | did by this, and 
give unto them for their everlasting property. 


(Signed) De merk van Koning Dingaan 


TREATY 


From: Matthews J. 1882. Discovery History. Cape 
Town: Maskew Miller Longman, Cape Town 


Activity 1: 


To distinguish between facts and 
opinions on people and events in Natalia 


[LO 3.2] 


* On the morning of 6 February 1838 Retief and 
his men were warned by the Reverend Owen, 
the missionary who lived just outside 
Mgungundlovu, that Dingane and his men were 
going to kill them. Shortly before their 
departure, Retief and his men were summoned 
to the main kraal, so that Dingane could 
entertain them and greet them. According to 
tradition, they went unarmed. 

While the Voortrekkers were drinking beer and 
watching the Zulu dancing, Dingane called out 
that the “magicians” (Trekkers) had to be 
killed. 


a) Give the correct answers in response to the 
following source material: 


On Tuesday 6 February 1838 Owen wrote in his 
diary: 


This morning while Gg. sat 
reading in the shadow of 
my wagon, the message of 


the king arrived. Dingane 


informed: me not to he alarmed, 
hecause he was  gotng to kif the 
Beers. My attention ts + focuse d 


¢ This is a source. 

. left it behind. 

¢ It originated on February 18 

* It was written after 

¢ This evidence is important (or unimportant), 
because 

* Supply a fact and an opinion from the source. 

* What else do you want to know? 


Here follows an exciting exercise where you'll have 
the chance to evaluate historical sources in order to 
solve the following “riddle”! 


b) Why were Piet Retief and his people 
murdered? 


Source A: 


Retief was one of the greatest heroes in South 


African history. However, it remains a mystery why 
a man with such experience and intelligence could 
so easily have been misled by Dingane. 


Source B: 


Dingane had no reason to be scared. Retief’s party 
slept there for three nights without any incidents. 
Some Voortrekkers, however, became bored and 
walked past the main kraal. 


Source C: 


Dingane did not give any land to Retief because 
individual ownership was unheard of amongst the 
Zulu. In any case, the land belonged to the nation, 
and not to the king. This same land was temporarily 
lent to the British traders, but remained the 
property of the Zulu. 


Source D: 


Zulu guards saw how Voortrekker spies sauntered 
around the main kraal during their second visit. 
This was also forbidden territory for the Zulu and 
trespassing was punishable by death. 


Source E: 
The British traders did not want to sell weapons to 


Dingane anymore. The Voortrekkers were the ideal 
people from whom to obtain weapons. 


Unfortunately, Retief did not hand over Sekonyela’s 
weapons to Dingane. This upset Dingane. It made 
him use force in order to realise his ideal. 


c) What would have happened if: 


both Dingane and Retief had been able to speak 
English? 


native Americans, and not the Zulus, had lived in 
Natal? 


Meanwhile, the news of Mzilikazi’s defeats reached 
Dingane. He was shocked about the might of the 
Voortrekkers because not even he could have 
defeated the Ndebele. He wanted to be sure that the 
rest of the Voortrekkers would not attack him. 


Therefore, the Zulu attacked the Voortrekker camps 
along the banks of the Bushman and Blaaukrantz 
Rivers early on the morning of 17 February 1838. 
About 500 people, of whom half were handymen 
and workers, died. However, the Zulu had to retreat 
after a temporary counterattack, but they left with 
25 000 livestock. The Voortrekkers were determined 
to stay in Natal, but first had to recover their losses. 
The small town of Weenen was later established on 
the spot. 


AS/)} 


Sanz, s 
Atty .S Lis 


Cilliers 


in 


Maritz 7 
Van Rensburg ® — Zoeioes 


The attacks on the Voortrekkers at Blaauwkrantz 


Potgieter was called to help the Natal Trekkers. Both 
he and Uys led a commando to punish the Zulu and 
to retrieve the Voortrekkers’ livestock. 


On the way to Mgungundlovu, on 10 April 1838, the 
Zulu led the foremost commando of Uys into an 
ambush in a dense, overgrown ravine at Italeni. The 
Zulu had indeed expected an attack. The only thing 
that Potgieter’s commando could do was to 
concentrate all their firing power on one spot in 
order to open a gap through which Uys and his men 
could flee. Most of the people at the back were able 
to escape, but Uys, who was in front, was seriously 
wounded. When he fell from his horse, he 


commanded his men to flee. His son, Dirkie, 
however, refused to leave his father and was killed 
next to him. (Ask your teacher to tell you the story 
of Dirkie Uys!) Potgieter’s commando was 
afterwards called the Fleeing Commando. He then 
left Natal and never returned. 
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Potgieter Voortrekker commando 


d) Answer the following questions on the Battle of 
Italeni: 


Reconstruct the sketch of The Battle of Italeni by 
means of a model or drawing. 


OR 


Explain with the aid of a comic strip how you, as a 
Zulu commander, would have set up an even better 
ambush. 


Most Voortrekker laagers were moved to the Little 
Tugela River where they were better protected by a 
donga (of clay) and a turf wall. That is why this 
camp is sometimes referred to as the Sooilaer (turf 
camp). Some Trekkers even started sowing wheat 
and gardening, as food was very short. Therefore it 
was sometimes called the Saailaer (sowing camp). 
Meanwhile, the Zulu attacked three more times and 


looted more than 10 000 cattle. 


Winter was very cold, wood was scarce and grazing 
for the cattle was inadequate. To top it all, a fire 
and diseases also broke out in the camps. Maritz 
died and Andries Pretorius, a well-known military 
man, was summoned from the Cape Colony. He 
immediately came with 500 men. 


On 26 November 1838 Pretorius was chosen as chief 
commandant. He immediately started preparations 
to lead an attack on the Zulus, instead of being 
attacked again. He wanted to make use of a 
strengthened wagon laager with horsemen. The 
women, children and some men remained at the 
Sooilaer. 


Assessment 


LEARNING OUTCOME 3: INTERPRETING HISTORY 
— The learner will be able to interpret aspects of 
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3.3 Reconstruct the past 


Memorandum 
Activity 1 
(a) written 

* Owen 


* 6 February 1838 
¢ Dingane decided to murder the Trekkers 


The Battle of Blood River 


SOCIAL SCIENCES: History 


Grade 7 


THE GREAT TREK MOVES BOUNDARIES 


Module 7 


THE BATTLE OF BLOOD RIVER 


Approximately 468 Voortrekkers, 60 Zulu, three 
Englishmen and a few black helpers left for 
Mgungundlovu with 57 of the best wagons, oxen 


and horses. An English trader who knew the area 
very well, Alexander Biggar, took about 60 black 
helpers on foot to help Pretorius. Gates were made 
of oxhide to tie the wagons together. At night, the 
wagons were pulled into a laager for safety reasons. 
Horses and oxen were tied together with thongs in 
the centre of the laager. Small cannons were put 
ready. At night, the Trekkers sang religious songs to 
keep their spirits up. Sarel Cilliers led them in 
taking a vow, in which the Trekkers asked God for 
victory against the Zulu. 


Indian Ocean 


if 
Wagons at Blood River 


The commando’s route to Mgungundlovu 


By the evening of 15 December, the two scouts who 
had gone ahead returned with the news that a Zulu 
force of approximately 15 000 men was on the way, 
a day’s journey away. Now Pretorius quickly had to 
select a place for a laager. The wagons were drawn 
up in a straight line parallel with a steep donga (3 m 
deep), perpendicular to the Ncome River, while the 
rest were joined to them in a wide semicircle. On 


the corners were small cannons, with the livestock 
in the centre of the laager. 


DIFFERENT REPRESENTATIONS OF THE LAAGER 
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At dawn on 16 December, the Zulu force under the 
leadership of Ndlela and Dambuza tried to encircle 
the laager with the well-known ox-head formation. 
The Voortrekkers were out of reach of the spears 


and their rifles and cannons checked every Zulu 
attack. Two hours later, the Trekkers ran out of 
ammunition and groups of horsemen were sent out 
to drive the Zulu off. 


The Zulu had to flee. The victory of the 
Voortrekkers was mainly due to their thorough, 
tactical preparations, military ingenuity, and their 
modern weapons. It was definitely a setback for the 
Zulu, but it was not the end of their mighty empire. 


Activity 1: 


To distinguish between facts and 
opinions on the Battle of Blood River 


[LO 4.1] 


1. Have a discussion about which of the sketches 
of the site of the Battle of Blood River is the 
most reliable. Then make your own sketch with 
the correct information. 


b) To whose advantage or disadvantage would the 
following have been: 


* A battle at night 
* A flood on 10 December 
* Modern technology? 


c) Work in pairs and answer the following questions 
about the Battle of Blood River: 


¢ Dingane and Pretorius had to visit Blood River 
today, they would see certain changes, as well 
as things which have stayed the same. Name 
two examples of each. 


d) Draw up your own table in which you compare 
the following battles: 


* Vegkop, 
¢ Italeni and 
¢ Blood River 


On 20 December the Voortrekkers came across a 
burning and deserted Mgungundlovu. However, 
eleven days later, they were led into an ambush by 
the Zulu in the dense, overgrown area near the 
White Umfolozi River. The 5 000 Zulu had to retreat 
after a day’s furious fighting. 


During March 1839, the Voortrekkers and the Zulu 
started negotiations for land, but these failed. 
Meanwhile, the Zulu began losing confidence in 


Dingane, especially after the murder of Retief’s 
party. He then attacked the Swazi in an effort to 
expand his empire northwards. This effort failed and 
he was defeated by his half-brother, Mpande, who 
broke away with half the Zulu force. Mpande 
became the new Zulu Chief on 10 February and was 
immediately acknowledged by the Trekkers. 
Dingane was later killed by the Swazi. 


The Voortrekkers founded the Republic of Natalia, 


with Pietermaritzburg (named after Retief and 
Maritz) as its capital. 


Activity 2: 


To be aware of different points of view on 
the Great Trek 


[LO 3.2] 


Are the following statements true or false? If false, 
give the correct facts: 


* Dingane was finally defeated by the 
Voortrekkers at Blood River. 

¢ After the Battle of the White Umfolozi, 
Potgieter’s commando was known as the 
Fleeing Commando. 

* The Voortrekkers should rather have trekked to 
Mpumalanga. 


The meaning of the Great Trek 


This movement of resistance against British domination 

ac partly successful when the Republic of Natalia was 
founded. However, Britian again interfered. This promoted 
the devlopment of a sense of national consciousness amongst 
Afrikaners. 
The Great Trek did not only lead to conflict with the local 
population; it also established good relationships, especially 
trade relations. 
The Trek also contributed to the further opening, up of the 
interior. 


¢ What do you think the true meaning of the 
Battle of Blood River is? 


Assessment 
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KNOWLEDGE AND UNDERSTANDING - The learner 
will be able to demonstrate historical knowledge 
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2.2 Supply reasons why an historical event took 
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LEARNING OUTCOME 3: INTERPRETING HISTORY 
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3.3 Reconstruct the past 


Memorandum 


Activity 1 


(a) Sketch 1 


(d) 


Date 


Terrain 


Leaders 


Tactics 


Results 


Vaalan 
Vu O*VYP 


Ttalani 
SUC LULL 


August 1836 10 April 


Against a 
slope 


Trekker: 
Potgieter 


Trekkers: 
Square- 
shaped 
laager witli 
shooting 


PAMTMAC 
VU Py Se 


Ndebele 


RlanaA Ditrar 


MLyyu AV VvEL 


16 December 


1238 1838 

Densely Alongside a 

vegetated donga and 

Trekker: 

Potgieter, 

Las 

Zulu lead — Trekkers: 

Trekkers Laager with 

into atrap campsZulu: 
Ox-head 

Voortrekkers Zulu 


defeated defeated defeated 
Activity 2 
¢ Untrue: Dingane eventually was killed by the 


Swazi 
¢ Untrue: After Battle of Italeni 


The American War of Independence 


SOCIAL SCIENCES: History 


Grade 7 


DEMOCRACY OR WAR 


Module 8 


THE AMERICAN WAR OF INDEPENDENCE 


People can be governed in different ways. One of 
these is by way of a democratic government. In a 
democracy each person takes part in the 


establishment of rules and laws. Everyone works 
together with the rest in obeying the rules that are 
required by the majority. 


In this module we'll be investigating two examples 
of government in which citizens did not have 
democratic rights. Those situations unfortunately 
led to conflict and war: 

- The American War of Independence (1775 — 1783) 
- The South African War (1899 — 1902) 

Can you remember how democracy developed in 


South Africa? It was the focus of one of last year's 
modules! 


Activity 1: 


To give reasons for the emigration to 
America 


[LO 2.2] 


Why is it common for people to immigrate into 
America? 


Prospective settlers, mainly from Europe, began 
moving to America more than two centuries ago. 
This was one of the greatest migrations of all times. 
There were particular historical and geographical 
(topographical and climatic) reasons for the settlers' 
preference for the East Coast of North America. 
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* Study one of the two accompanying sources: 


SOURCE 1 


ATLANTIESE OSEAAN 


New Hampshire 
Massachusetts 
Conneticut 
Rhode Island 
New York 

New Jersey 
Delaware 
Pennsilvanié 


OCHNDARYONS 


an 
n2o° 


Maryland 
. Virginié 
. Noord-Carolina 
. Suid-Carolina 
. Georgia 


The origin of the USA 
SOURCE 2 


* Europeans immigrated to America for 
economical reasons. Britain was a country that 
experienced serious economic problems, 
especially between 1620 and 1635. By 1690, 
more than 250 000 people had immigrated into 
America from Britain, Ireland, Scotland, 


Germany, Switzerland and France and by 1775 
more than 2 million people were living in 
America. 

Round about 1610 England had established a 
small settlement in Virginia. In time, cotton 
and tobacco came to be produced in the eastern 
part of the continent, also by people from other 
West European countries that possessed 
colonies in America. During the 17th century 
the population of the British colonies increased 
- particularly because people were making an 
escape from religious persecution in England. 
In the 1700s Britain was a powerful trading 
country. It took over many of the regions with 
which it had been trading. Such regions 
became colonies. The raw materials that were 
obtained from these colonies were processed in 
British factories. 

Between 1607 and 1732 England colonised 13 
regions along the south-eastern part of the 
North American coast. 

By 1732 there were 13 self-governing colonies. 
When the colonies started to become 
increasingly wealthy, Britain began to prescribe 
trade restrictions and instituted taxes. 


SOURCE 3 


Rainfall in mm 
5[___]Less than 250 


4] 250 - 500 
3 [BL 500 - 1000 
2 EM 100 - 1500 


1 Be More than 1500 


RAINFALL 


1. Conduct a class discussion with regard to the 
following questions: 


(i) Why did emigrants leave Europe in particular? 
Do you see these as acceptable reasons for leaving 
your country? Why? 


(ii) Why did the settlers establish themselves where 
they did in America? 


(iii) Why would it have been difficult for large 
groups of people to spread out westwards? (Hint: 
Topography and climate) 


(iv) What are the products that are grown in this 
area at present? 


(v) Provide examples of (groups of) people who 
came to South Africa for similar reasons. 


Activity 2: 


To explain the causes and effects of 
emigration to America 


[LO 3.2] 


The American War of Independence (Revolution): 
1775 — 1783. 


Britain refused to listen to the complaints of the 
American colonists. The colonists' dissatisfaction 
reached breaking point when a new tax on tea was 
levied. In protest, some of their leaders disguised 
themselves as Red Indians, and went on board ships 
with a cargo of tea due to be exported to England 
from Boston harbour in 1773. They dumped the 


whole cargo into the sea, an action that became 


known as the Boston Tea Party. 
Y AS ill 
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Several hostile clashes followed, but the Americans 
began to gain the upper hand after 1775. They 
achieved one victory after the other. The 
commander of the American forces, George 
Washington, succeeds in crossing the Delaware 
River with 24 000 men. Britain was obliged to yield 
and to grant independence to their American 
colonies in the United States of America in 1783. 
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Three famous Americans who played important 
roles in drawing up the American Constitution (from 
left to right): John Adams, Benjamin Franklin and 
Thomas Jefferson. 


The Draft Constitution of the USA was approved in 
1787. Following this, the USA expanded and 
included more than 30 colonies that were 
established during the 19th century with the 13 


established during the 17th and 18th centuries. By 
the beginning of the 20th century the number of 
states that were members of the federation had 
increased to 50. At present the USA stretches from 
the Atlantic Ocean to the Pacific Ocean, a distance 


of more than 4 000 km. 
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The development of the USA 


b) The Declaration of Independence that was 
drawn up in 1776 forms part of the American 


Constitution. 


“All people are created equal and the creator has 
endowed them with certain inalienable rights, 
among which are the right to life, to freedom and to 


strive toward happiness!” 


Article from Declaration of Independence 


* Did the people of the United States manage to 
achieve the ideal? Motivate. 
* Do you agree with the excerpt? Motivate. 


Assessment 
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LEARNING OUTCOME 1: HISTORICAL ENQUIRY- 
The learner will be able to use enquiry skills to 
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LEARNING OUTCOME 2: HISTORICAL 
KNOWLEDGE AND UNDERSTANDING - The learner 
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2.2 Supply reasons why an historical event took 
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2.3 Differentiate between different periods 
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LEARNING OUTCOME 3: INTERPRETING HISTORY 
— The learner will be able to interpret aspects of 
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3.3 Reconstruct the past 


The South African War 


SOCIAL SCIENCES: History 


Grade 7 


DEMOCRACY OR WAR 


Module 9 


THE SOUTH AFRICAN WAR 


The Great Trek to the interior resulted in the 
establishment of two Boer republics, The Transvaal 
Republic and the Republic of the Orange Free State. 


The Afrikaner people who lived in the Republics 
were free and lived out of reach of the British rule 
at the Cape. But a number of events occurred to 
arouse the interest of the British in the Republics 
and made them willing to go to war to gain control 
over the Republics and place them under British 
rule. 


The Transvaal Republic, which was known as the 
Zuid-Afrikaanse Republiek (ZAR), was annexed in 
1877. The Afrikaners were furious and this led to 
the first South African War (1880 — 1881). After 
several defeats and large losses, especially at the 
Battle of Majuba, the British yielded defeat, a peace 
treaty was signed on 23 March 1881 and the 
Transvaal was returned to the Afrikaners. 


In 1886 gold was discovered at the Witwatersrand. 
Britain decided to take over the Kruger government 
of the Transvaal so that Britain could claim the gold 
for itself. 


President Kruger set an ultimatum demanding that 
the British government withdraw its soldiers from 
the borders of the territory. This, as expected, was 
rejected and war was declared on 11 October 1899. 


The South African War lasted from 1899 to 1902 
and involved several skirmishes between the 
Afrikaners and the British in South Africa. The war 
has been identified by several names: 


- The War of Independence 

- The Second War of Independence 
- The Great Boer War 

- The South African War 

- The Anglo-Boer War 


War between the two small republics and the 
mighty British Empire of Great Britain followed. 
Approximately 64 000 Afrikaners were opposing 
100 000 British troops that were later increased to 
448 000. 


We'll be doing this module by means self-study 
because it will be impossible to study the whole war 
sufficiently well in the classroom. This LEARNING 
UNIT provides a map, a time line, photographs and 
background information to supply an overall view. 
Each of the following learning units supplies 
background information, newspaper articles and 
cartoon to guide you. Obtain good books from the 
library or from your teacher and read as much as 
possible about the war by yourself. 


Activity 1: 


To understand the chronology and time 
of the Anglo Boer War 


[LO 2.1] 


1. Compile a learner-friendly time line or a map 
that explains important incidents during the 
war. The following time line, map and 
sketches/articles will help you. 


SOURCE A 


mes> BOERE OFFENSIVE TRANSVAAL 
= = => BRITISH COUNTER-ATTACK 


‘ < PRETORIA _, —» 
MAFEKING #: ——_— 


é KRAAIPAN Ae JOHANNESBURG —_.t'QURENCO 
‘ @ TWEEBOSCH __,’e VEREENIGI i MARQUES 


® ELANDSLAAGTE 


£ ‘ 
aia oom SPIOENKOP'S snke LADYSMITH 
‘ * COLENSO 


MAGERSFONTEIN' e pea 


PAARDEBERG u BLOEMFONTEIN 


! BASUTOLAND 


CAPE COLONY 
@ STORMBERG 


Course of the war 
SOURCE B 


Sketches/articles about British and Boer-generals. 


Front:Buller; Back:Colley, Kitchener en Baden-Powell 
British Generals 


¢ Sir George Colley was the commander of the 
British forces in Natal during the first South 
African War. He fell in the battle at Majuba. 

¢ Sir Redvers Buller commanded the Natal 
forces during the second South African war, but 
their first battles were catastrophic. 


* Lord Frederick Roberts succeeded Buller as 
commander of the British forces. He besieged 
Bloemfontein and Pretoria. 

* Lord Horatio Herbert Kitchener succeeded 
Lord Roberts in 1900. He was criticised for the 
concentration camps and the burning down of 
farms. 


Lord Robert Baden-Powell became a British hero 
during the 217-day siege of Mafikeng. He was the 
founder of the Boy Scouts. 


Datha Cmuausta Da Wat Tasthart 
WVYULLU, ULLLULD, We VL, VYUUYOLE 


Boer Generals 


* Louis Botha succeeded General Piet 
Joubert as commander-in-chief of the 


Transvaal commandos. In 1910, Botha 
became the first premier of the Union of 
South Africa. 

Jacobus (Koos) de la Rey distinguished 

himself at the battle of Modder River. He 

started the trench warfare at 

Magersfontein and later fought in the 

guerrilla war. 

Petrus (Piet) Joubert twice served as 

president of the ZAR and was a 

commander-in-chief during the first South 

African war. 

* Jan Christiaan Smuts helped to plan 
theguerrilla phase of the second South 
African War. He twice served as premier 
of the Union of South Africa. 

* Christiaan Rudolf de Wet fought in the 
first Anglo Boer War and was chief 
commandant of the OFS during the second 
South African War.From: KTV: Alles oor 
S.A. 


SOURCE D: Britsh and Boer soldiers in combat 
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2.2 Supply reasons why an historical event took 
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3.3 Reconstruct the past 


The outbreak of the SA War (1899 -1900) 


SOCIAL SCIENCES: History 


Grade 7 


DEMOCRACY OR WAR 


Module 10 


THE OUTBREAK OF THE WAR (1899 - 
1900) 


1899: The year of the Boers 


When Britain refused to withdraw the British 
soldiers, the Boer forces of the Transvaal and the 
Free State invaded Natal and the Cape colony. On 
the western front, Mafikeng, Kimberley and 
Ladysmith were besieged. Tswana chieftains helped 
the Boer forces. When the British attempted to 
relieve Kimberley, they were defeated by the Boer 
forces in the Northern Cape. The Battle of 
Magersfontein became a complete catastrophe as far 
as Britain was concerned, while the British were 
also defeated at Stormberg and Colenso. This 
catastrophic week is known as “Black Week” in 
British history. One third of British soldiers 
surrendered. 


British uniforms and strategies were altogether 
unsuitable for South African conditions. The Boer 
forces did not have uniforms, and old and young 
fought side by side. They knew the terrain and were 
able to ride and shoot from their youth. 


1900: The year of the British 


Lord Roberts's troops relieved Kimberley and 
captured 4 000 Boer troops. Twelve days later 4 000 
Boer soldiers surrendered at Paardeberg, after 
having been under attack by 40 000 British troops 
for two weeks. Then Bloemfontein was taken and 
the Orange Free State became a British colony. 
Johannesburg was attacked by 43 000 British 
soldiers and was taken without a single shot being 


fired. British soldiers from Natal joined these troops 
and Pretoria was taken five days later. In February, 
the siege of Ladysmith came to an end and Mafikeng 
was relieved on 17 May. The Transvaal was 
declared a British colony in September. The Boer 
commandos continued to fight, and were provided 
with food and shelter by Boer women and children, 
so there was no peace yet. 


Activity 1: 


Using various sources of information on 
the south african war and reporting on 
this information 


[LO 1.2] 
First study the following sources 


a) Create a comic strip to explain why 1899 was the 
year of the Boer forces. 


of 


b) Compare the Boer and British forces by means of 
an interesting crossword puzzle. 


WAR BREAKS OUT... (1899 


THE SITUATION 
he 
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Kruger to Steyn: "Dinge lyk duister!" 
(Matters look dark) 


British worker: "Do you see the pink, Bill? 
THE CONDITIONS FOR PEACE Itis ours. Do you see the green? It's 
theirs. But one of these dys it will all 
t f ae be pink." 


Punch 


Vanish first, then we can talk about peace! 
Fischietto 


THE YEAR OF THE BOERS - (1899) 


A DIFFERENCE OF VISION! 


DEFEAT 


20 - 23 Oct. 1899 eS 
GLENCOE +++ 24 Oct. 1899 
ete Si ETFONTEIN, 


St. Petersburg Gazette 


How John Bull imagined Oom Paul some weeks 
ago and how he sees him now. 


BRITISH SOLDIERS ON THE RUN - AGAIN... 


Grand Rapids Morning Post 


-|British conquerors. From British telegrams: 

"The retreat/withdrawal takes place in orderly 
fashion." "The retreat/withdrawal is led in a 
masterly fashion." 


Van Geldorp, 
Amsterdamsche Courant, 6.1.1900 


LONG-FINGERED - JOHN BULL 


j 


Bull's inability to relive Ladysmith - 
(Nov. 1899 - Febr. 1900). Gen. Buller 
still is searching for the key to the 
Boer positions. 


eS ae Toh Braakensiek, De Amsterdammer 
vA Soi ‘ tr “Azure 


John Bull: "Ouch! Didn't expect the goldfields of 
the Transvaal to be as hot." 


Van Geldorp, Amsterdamsche Courant, 1.12.1899 


THE YEAR OF THE BRITISH - (1900) 


LORD ROBERTS’ DILEMMA IN SOUTH AFRICA 


Robert's march on Bloemfontein and Pretoria was 


impeded because the Boer fighters kept attacking 
» | the railway lines and his soldiers. 


Van Geldorp, 
Amsterdamsche Courant, 6.4.1900 


With Britain having 
demobilised all 
troops, nothing is 
left to do but 

to arm the animals of 


Africa 


Lustige Blatter 


) 64 000 Boers 
vs 


448 000 Poa 
British! ( 


Kruger leaves for Europe for reasons of health 
and to look for aid. 


Punch, 19.09.1900 


DANIE THERON 


THE MASTER SCOUT 


Danie Theron undertook the following daring 
scouting exploits at Paardeberg between 24 and 26 
February 1900, a week after Colonel Hannay's death 
on 18 February, when Gen. De Wet needed to send a 
message to the beleaguered Boer force. Afterwards 
Gen. De Wet described it as a venture such as would 
not be surpassed in the whole of that savage war. 


General Christiaan de Wet, the fiery Free State 
commander is anxious. The Boer fighters initially 
caused heavy losses to the enemy through blows 
that made the mighty British army stagger, 
especially during that “black week”. But after five 
weeks of war the English with their superior 
numbers are wiping away all opposition. 
Everywhere the octopus is extending its tentacles 
and strangling the Boer forces. Here at Paardeberg 
they have trapped General Piet Cronjé with four 
thousand burghers. If the Boer force were to yield, it 
would result in a devastating blow to the Republics. 
General De Wet ponders and contemplates the 
possibilities. The military force simply has to be 
relieved and he is considering a plan to shoot open 
an escape route at two points. But then it would be 
imperative for the trapped men to know where and 
when this would happen. His main problem is how 
to get the message past the solid cordon of British 
soldiers. 


The General taps his riding whip against his riding 
breeches contemplatively. He knows that Danie 


Theron arrived in the lager from the Natal border 
the night before - Captain Danie Theron — and he is 
assumed to be a master scout... This would be an 
opportunity for the young Transvaler to show what 
he can do. General De Wet sends for him. 


“T want to send a message by word of mouth, 
captain - to general Cronjé,” says the General. “It 
cannot be put down in writing, in case it falls into 
the hands of the English. Would you be prepared to 
carry it?” 


“T'll go, General.” Danie Theron's answer is resolute. 
“You know the danger involved, of course?” 

“It's my job, General. I am a scout.” 

The General unfolds his plan. 

“Right, General.” 

Danie Theron and two of his men ride towards the 
English lines to reconnoitre from a safe distance. He 
is the leader of the Cyclist's Dispatch Rider's Corps. 
When they can, the corps makes use of bicycles 
because they can travel faster by cycling along a 
good route than by travelling on horseback. The 
captain observes the English divisions until he has 


seen enough. Then he hands his bicycle to his men. 


“Meet me here tomorrow night,” he says. 


“We'll do so, captain. Go well!” 


The two men ride off, and Danie Theron is left 
alone. He waits for darkness to fall. His plans are 
laid: He wants to get through while the evening is 
young. The English sentries might be less alert than 
during the quiet small hours of the night. 


The sun sets. When it is deep dusk Danie Theron 
cautiously approaches the English campfires that 
glint like a many-eyed monster lying in wait around 
the trapped Boers. 


When he is some hundreds of yards from the 
campfires he has to sink down into a crawl because 
the veld is bare and the enemy might see him 
etched against the lighter expanse of the sky. 
Thorny bushes tug at his clothes and his hands. 
Sharp stones cut into his knees. He is so close to the 
English sentries that he can see them walk up and 
down, with rifles to their shoulders; walking two by 
two towards one another, then making a right turn 
and walking back. 


The scout shelters behind some scattered rocks to 
consider his next movements. He could rise and run 
when the two nearest sentries are furthest from one 
another, and hope that they miss if they shoot at 
him. But that might set the soldiers in the main 
camp further on his trail. Or he could rush at one of 
the sentries when he was halfway from his mate... 


Soundlessly Danie Theron slithers over the dark 
ground until he is a foot from the path of the 
sentries. He waits motionlessly. The soldiers do their 
right turn and walk apart. The hidden scout watches 
every movement of the man who is walking straight 
at him. Five paces. Four. Three. Two. One. Like a 
shadow Danie Theron rises from the ground and 
raises his revolver threateningly. The Englishman 
halts in astonishment. “If you make a sound, you're 
a corpse,” Danie Theron whispers urgently in the 
sentries own tongue, because he is able to speak 
English like an Englishman. “Let me pass and you 
won't come to harm.” 


The sentry hesitates and shifts his grip on his rifle. 
Danie Theron pushes the revolver into the man's 
belly. “Walk on as if nothing has happened,” he 
whispers once more. “I'm in a hurry.” It is clear to 
the sentry that he has to do with a man who will not 
hesitate to execute his threat. Without a word, he 
resumes his measured tread — slightly faster than 
before, because he has to make up for lost time, and 
it would be better to get as far as possible from this 
spot. 


Danie Theron disappears into the darkness with long 
strides and then falls to his hands and knees again. 
He is past the first obstruction, but is not safe 
because the area is bristling with English soldiers, 
and another row of sentries is set up ten paces apart 
ahead of him. Danie Theron continues his crawl. 


Blood is seeping from cuts and grazes. His trousers 
have long since become tatters. Coarse sand and 
gravel penetrate his skin and remain stuck. Each 
movement means pain. 


The moon rises and sets. The morning star wanes. A 
voice calls out “Werda?” and Danie Theron knows 
that he has arrived among the Boers. He has reached 
general Cronjé's lager. 


FROM: P.W. Grobbelaar (e.a.) : Heldeverhale 


Assessment 
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LEARNING OUTCOME 1: HISTORICAL ENQUIRY- 


The learner will be able to use enquiry skills to 


. . 
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1.3 Communicate information from sources 
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LEARNING OUTCOME 2: HISTORICAL 
KNOWLEDGE AND UNDERSTANDING - The learner 
will be able to demonstrate historical knowledge 
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2.2 Supply reasons why an historical event took 
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2.3 Differentiate between different periods 
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LEARNING OUTCOME 3: INTERPRETING HISTORY 
— The learner will be able to interpret aspects of 
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3.3 Reconstruct the past 


The SA War comes to an end (1901 - 1902) 


SOCIAL SCIENCES: History 


Grade 7 


DEMOCRACY OR WAR 


Module 11 


THE SA WAR COMES TO AN END (1901 - 
1902) 


First study the synopsis of the last two years of the 
war before attempting the assignment. 


1902 


The Boers continued to attack the British, 
but with their farms burnt down, their 
families in concentration camps and 
their forces divided, they decided to 
surrender. On 31 May 1902, the Boers 
signed the peace treaty with Britain in 
Melrose House (Pretoria) and 
Vereeniging. In 1910, Britain united the 
four colonies (Cape, Natal, Transvaal, 
Orange Free State) as the Union of 
South Africa. The Union Parliament 
was controlled by the Afrikaners 
because most of the voters were 
Afrikaners. The first premier was 

Louis Botha, a former Boer general. 
The Boers therefore were in control 

of one of the most important British 
colonies, even though they had lost 

the war. 


Activity 1: 


To reconstruct important events of the 
war 


[LO 3.3] 


1. Work in groups to complete one of the following 
assignments. Your educator will provide you with 
the answers of the assignments completed by other 
groups. 


a) Suppose that you were a black child during the 
war. Write a brief letter to explain the important 
role played by black people during the war, and 
about why you prefer to refer to the war as the 
South African war. 


b) Compile an information leaflet on life in the 
concentration camps in South Africa for the British 
Government, on behalf of Emily Hobhouse. 


c) Do you regard Gen. De Wet as a hero or a fool? 
Why? Write a song to voice your feelings about him. 


2. Conduct a group discussion on the following: 


a) Who won the war? Provide evidence for you 
point of view. 


b) Discuss the following statement and indicate 
whether war and democracy are related: 


War is the science of destruction — John Abott 


Emily Hobhouse under arrest and back to England 


WANTING TO EASE THE LOT OF WOMEN AND 
CHILDREN IN CAMPS 


Cape Town, 31 October 1901. —- When Emily 
Hobhouse was on the point of landing in Cape Town 
this month, she was placed under arrest and forced 
to re-embark for England. No explanation was 
offered for this curious action by the government. 


Emily Hobhouse, who has been in the country from 
27 December 1900 to 24 May 1901, visited six 
concentration camps. She then did everything 
possible to obtain help for the women and children 
in the camps and to inform the public of the 
wretched conditions that existed in those camps. 
Large protest meetings were held in England and 
members of the Liberal Party in Britain attacked 
government policy in parliament. In the mean time 
the death rate in the camps this month was higher 
than ever before. In the seventeen Transvaal camps, 
1 616 of the 57 905 women and children have died, 
with most of the deaths occurring among children, 
while 1 319 of the 1 514 deaths that occurred in the 
Free State also were those of children. 


GEN. DE WET OOPS... 


ROBERTS’ HEMMING IN OF THE BOERS 


= Nanda COAL LEVIES TO 
Roberts: "Crickey! Where is he? COVER WAR COSTS 


Braakensiek, De Amsterdammer 


A QUEER GAME 


CONTRASTING WAR REPORTS 


The coal spirit to Chamberlain: 
“Hello, plucky Joe, not scared 
of me, are you?” 
Braakensie 
De Amsterdammer 12.5.1901 


The pursuit of de Wet harmless and 
innocent amusement for all participants. 
Morning Leader 


How did he (de Wet) get past the aa * The British had to pay increased 
wire obstructions of the Tommies? Chamberiain: “Must I laugh a cry? taxes on income, as well as on 
Fischietto sugar and coal, to pay for the war. 

Why did the war not come to an end 

within months as was expected? 


THE BRITISH GENERALS IN SOUTH AFRICA. Initially 
RATHER FIGHT THE BOERS IN THE VELD they were combat generals, but now they are sheperds. 


Van Geldorp, Amsterdamsche Courant, 20.9.1901 


JAPIE GREYLING 


In April 1901, the youthful Japie Greyling came to 
oppose the British captain James Seeley on his 


father's farm Smaldeel in the Free State district of 
Hopetown. The story of his fearless heroism is one 
of dozens of incidences that occurred while the 
Second War of Independence was fought between 
Great Britain and the two Boer Republics of the 
Orange Free State and the Transvaal during 1899 
to1902 and of which some are told here: 


That the child should have done it, little Japie - and 
him not eleven years old yet! To challenge a firing 
squad - not everyone has the backbone for that. It is 
the war that makes men of children who should still 
be playing with marbles. Dad Greyling was on 
commando with the two older boys — with the Free 
State force. Now Japie and his twin, apart from the 
girls, provided his mother's main support. 


That night in April a small group of burghers had 
slept at Smaldeel, but they had to take to their heels 
early in the morning when they noticed a division of 
English soldiers approaching. There were anxious 
moments while it seemed that the English might 
catch up, but then the Boers swerved into an 
overgrown kloof and disappeared. 


“Ha! Fooled you!” Japie laughed to himself. He had 
been watching the pursuit from behind the house, 
but now entered the house to put on water for 
coffee for his mother. 


Not long after the sound of approaching horses was 


heard. Japie peeked through the door. Yes, the 
English had come up to the house. And their leader 
seemed to be furious. Angry, of course, because the 
Boers had evaded him with such ease. Japie 
Greyling laughed again, but quietly. 


The English captain approached with long strides. 
Everything was going against him this morning and 
he had run out of patience. He knew that a Boer 
commando was operating in the area and he wanted 
to get at them. The captain noticed the boy and 
smiled. It shouldn't be too difficult to get the 
information that he needed from the youth. 


He beckoned to his interpreter and commanded: 
“Ask the child where the Boers who rode off from 
here went.” 


“To their commando,” Japie answered readily. 


The captain's expression darkened. “That I know!" 
he retorted roughly. 


“Where is the commando?” 


Japie looked him straight in the eyes. “That I'm not 
telling,” came his reply. 


“Cocky, isn't he now?” muttered the captain. “I'll 
pull his tail feathers for him!” 


His large hand closed over the boy's shoulder and he 


dragged him across the farmyard. By a narrow strip 
of wall between two doors of an outbuilding he 
forced the child's slight frame against the wall. 


“Where are the Boers?” he asked again. No 
interpreter was required. The boy knew what the 
Englishman wanted. And the captain? Perhaps he 
already knew the boy's answer. 


“T'm not telling!” 


The captain barked a command, and the sergeant 
reported it to his men. Six soldiers stepped up, 
dropped to the ground on one knee, rifles cocked, 
their fingers on the triggers. The boy could have no 
doubts about the intentions of the English. Inside 
the kitchen, a woman's voice was raised in a pitiful 
moan. Somewhere outside a horse snorted and 
stamped the ground impatiently. Everything else 
was suspended in stillness. 


Then the captain waved away the rifles, his men 

lowered their weapons and he walked over to the 
boy. “You are a brave boy,” he said, grasping his 

hand. “I hope to meet you again one day!” 


The English mounted their horses and rode off, and 
the mother burst through the door to hug her son to 
her. But Japie shrugged her off, watching the 
disappearing English soldiers, a hint of 
disappointment on his face, like when a child is 
denied something lovely that has been promised. 
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This and many other heroic tales from the history of 
the wars fought in our country can be read in 
Heldeverhale a book by P.W. Grobbelaar and others. 
STATISTICS 

22 000 British troops in SA before the war. 

450 000 British troops in SA by the end of the war. 


35 000 burghers between 16 and 60 years of age on 
commando. 


2 000 foreign volunteers on the side of the Boers. 
16 years of age 


22 074 girls and boys under 16 12 000 burghers on 
commando by the end of the war. 


30 000 farmhouses burnt down. 


R404 000 000 (£202 000 000) - the cost of the war 
to Britain. 


43 000 Non-Whites in concentration camps in May 
1901. 


118 000 Whites in concentration camps in May 
1901 


LOSS 

British empire 

6 000 soldiers fallen in battle 

16 000 dead due to illness and accidents 


400 000 horses and mules on the battlefield dead 
due to illness and accidents. 


Free State and Transvaal 


110 000 horses and mules on the battlefield died 
due to illness and accidents 


3 990 burghers on commando fallen in battle 


1 081 burghers on commando dead due to illness 
and accidents 


1 118 burghers died as prisoners of war in camps on 
islands 


27 927 people died in concentration camps, of 
which 


1 676 men over 16 years of age 
4 177 women over years of age 


7 000 — 12 000 Black people have died in camps 
due to hunger and disease 


me YVev 


LO 3.3 


From: D. Sleigh. Ruiter teen die Ryk. 
Sources: 

A. Boéseken: Die Nuusbode 

P.W. Grobbelaar, e.a.: Heldeverhale 
D. Sleigh: Ruiters teen die Ryk 


M.C.E. van Schoor: Spotprente van die Anglo- 
Boereoorlog, Tafelberg-uitgewers 


Assessment 
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LEARNING OUTCOME 1: HISTORICAL ENQUIRY- 
The learner will be able to use enquiry skills to 


. . 
introctiaata tha nact and nracant 
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1.3 Communicate information from sources 
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Ks “MPMs Lien © PAPA 


LEARNING OUTCOME 2: HISTORICAL 
KNOWLEDGE AND UNDERSTANDING - The learner 
will be able to demonstrate historical knowledge 


and undarctandinag 
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2. , Sane reasons why an historical event took 
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2.3 Differentiate between different periods 
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LEARNING OUTCOME 3: INTERPRETING HISTORY 
— The learner will be able to interpret aspects of 
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Reconstruct the past 


w bo 


Archaeologyhelps with the rediscovery of the past 


SOCIAL SCIENCES: History 


Grade 7 


THE FIRST PEOPLE 


Module 12 


ARCHAEOLOGY HELPS WITH THE 
REDISCOVERY OF THE PAST 


When the people living in any particular place die 
or move away from it, they always leave behind 


some remains. These remains are remnants of their 
lives and provide a testimony of their way of life. 
Much information can be obtained from it. 
Archaeologists use such remains and objects from 
the natural environment as sources of information: 


During the stone age ... 


used and people discarded 
their rubbish at this site. 
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| 2. The people moved away, 
the shelter collapsed, a flood 
levelled everything and 
covered it in sediment. 
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5. After the farmer mo - 
the house became a ruin, it when a road was built. The road 


eventually collapsed and was builders discovered old stone 
implements. Archaeologists 
were invited to have a look. 


: Archaeologists are historians who are particularly involved with the evidence 
: obtained from old bones and implements. Bones or parts of skeletons that 

: date from millions of years ago are fossils. The following sketches explain 

: how fossils are formed. 


7. Somebody died millions 
of years ago. 


remained. With the passing of the 
years, these remains came to be 
buried beneath soil and stones. 
Over thousands of years such 

ee a een 2. bony remains become petrified. 
They have become fossils. 


where bones are deposited 
by water when heavy rains 
cause floods. 


‘ad yao >, Uh feet y 
Ni) lz VILE? Wt Ys 


You will be learning something about the 
working habits of an archaeologist in the rest of 
this module as you will be finding sources and 
asking questions to obtain information. 


Activity 1: 


To find sources and ask questions 


[LO 2.3] 


1. Study the accompanying illustration to answer 
the introductory questions. 


Then start to formulate your own questions and 
use your own sources, if necessary! 


1. Which layer has the greatest number of 
remains? 

2. Make sketches of the objects that could reveal 
something about your own life. What might 
archaeologists find out about your life if they 
should excavate these things after hundreds of 
years? 

3. Suppose that you were present when the 
investigation of the terrain that is illustrated 
above was taking place. Write a detailed report 


on the work of one day. 
4. And remember to ask and answer YOUR OWN 
QUESTIONS! 


An archaeologist works extremely 
carefully while he or she digs during 
the search for remains. The remains 


FA that they discover are protected by : 
storing individual objects in 
LSE A sepreeovarate bags. 
— so ale re 


Archaeologists study the remains 
that are excavated. 


2 &e ~ cloth, leather, 
fruit, skeins and 


fire-place other refuse 
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Archaeologists write detailed notes when they discover 
something. They also use a grid (similar to graph or squared 
paper) to indicate the position of the objects discovered on the site. 


Enrichment: 


* Spread out some sheets of newspaper on the 
ground. 

* Overturn the rubbish bin from a house onto the 
newspaper. 


What do you learn about the people in the house 
when you examine the contents of the bin? 


What can NOT be learnt about the people in the 
house? 


Assessment 
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LEARNING OUTCOME 1: HISTORICAL ENQUIRY- 
The learner will be able to use enquiry skills to 
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intractiaata tha nact and nrocant 
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1.3 Communicate information from sources 
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LEARNING OUTCOME 2: HISTORICAL 
KNOWLEDGE AND UNDERSTANDING - The learner 
will be able to demonstrate historical knowledge 
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rer Supply reasons why an historical event took 
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2.3 Differentiate between different periods 
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LEARNING OUTCOME 3: INTERPRETING HISTORY 
— The learner will be able to interpret aspects of 
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Reconstruct the past 


Memorandum 


Activity 1 


(a) (i) Usually the bottom layer. 


The Taung child 


SOCIAL SCIENCES: History 


Grade 7 


THE FIRST PEOPLE 


Module 13 


THE TAUNG CHILD 


¢ The probable age of the earth is calculated to 
be 6 billion years. Human beings and their 
predecessors have only existed for about 5 


million to 8 million years, while human beings 
who have cultivated their own food and have 
lived in organised communities have only been 
on the earth for 6 000 to 8 000 years. This 
takes up hardly one millionth of the world's 


Bo re a 


Imagine the age of the world with the 
help of the highway running from Pretoria 
to Johannesburg. Along his road the duration 


of the existence of civilised people will take 
up approximately 4,5 cm — less than the 
© length of your little finger! 


* This module will help you to discover 
something about people who lived millions of 
years ago. What we have been able to discover 
about them has come from evidence. Much of 
this evidence is obtained from bones, tools and 
painted pictures that have been discovered. But 
there is virtually no source material for long 
periods in the past... 

* More than 3 000 parts of skeletons belonging to 
early people have already been gathered in 
Africa. The accompanying map shows the 
different places in South and East Africa where 
these discoveries were made. 


age. 


AFRICA 


jakapansgrot 


Sterkfontein, 
Swartkrans and 
Kromdraai 


¢ Africa has become known as the cradle of 
mankind because some of the oldest human 
fossils have been discovered here. 

* We'll be finding out how the fossils that 
archaeologists have found are able to tell us 
about the lives of these early people. 


The human race developed in Africa. The remains of 
a Southern African child who died about 3 million 
years ago have provided many clues about early 
people. This evidence of the earliest member of the 
human race identified to date was discovered in 


1924 in a limestone quarry near the town of Taung 
(“the place of the big lion”), 80 km north of 
Kimberley (in the North-west Province. A worker 
who was blasting limestone in the quarry found a 
small skull, which was sent to Professor Raymond 
Dart. 


He immediately realised that it was different to 
anything he had ever seen. 


This skull displayed two important features of the 
human race (hominids), namely: 


* small eye-teeth and 
* an erect posture 


The skull was particularly small, which led Professor 
Dart to conclude that it belonged to a child of about 
five years of age. This is what suggested the idea of 
a Taung child. The evidence indicated that the child 
walked upright, like we do. Professor Dart therefore 
gave it the scientific name Australopithecus. 
According to what we know at present, 


Australopithecus was the first creature that walked 
upright, like modern people. 


Activity 1: 


To reconstruct the past 


[LO 3.3] 


Try to convince your friend by means of scientific 
arguments that people could not have developed 
from apes. (Or organise a class debate!) 


Source A 


DAD, DO YOU THINK 
MAN HAS MADE SOME 
PROGRESS SINCE HE 
WAS A BABOON? 


Source B 


The anatomy of a chimpanzee compels this animal 
to walk on the outside edges of its feet and therefore 
to waddle. This differs from the way of walking that 
is common to human beings, which was also used 
by Australopithecus. 


People are the only primates that walk upright. 


This means that the shape of the pelvic girdle, the 
position of the thighbone and the way in which the 
feet are placed on the ground are very specific. 


The way in which the thighbone bears the weight of 
the body in humans is also different from how this 
happens in apes. It is easy to see that 


Australopithecus is more closely related to human 
beings than to apes with regard to all these aspects 
when the Australopithecus skeleton is compared to 
the skeletons of apes and humans. 


The turned-in knees of humans and of 
Australopithecus allow the feet to be aligned to the 
front. 


This means that the ball of the foot and the big toe, 
in particular, plays an important role in walking. 


Neck of a Gorilla 


Source C 


Chimpanzee : Australopithecus : Human being 


——— SSS 
Pelvic girdles and thighbones. The similarity of the 
human thighbone and that of Australopithecus is 
clearly identifiable. The vertical black line G 
indicates the axis along which the weight is 
transferred from the hip to the knee. A = os ileum 
(hipbone), B = socket for the thighbone, C = os 
pubis (pubic bone), D = os ischium, E = os sacrum, 
F = os femur (thighbone). 


Source D 


Australopithecus : Chimpanzee 


With Australopithecus the knee joints were turned 
inwards, as with modern human beings and their 
footprints formed a similar pattern to ours. The 
chimpanzee has a waddling gait when it walks on 
hind legs only. 


Twelve years later, in 1936, Dr. Robert Boom 
discovered an adult skull at Sterkfontein (near 
Krugersdorp). He initially thought that he had found 
a female of a new species and named it 
Plesianthropus transvaalensis (Mrs. Ples). But 
further investigation revealed Mrs. Ples to be 
virtually identical to the Taung child. 


Activity 2: 


To understand time by showing that 
some communities changed because of 
particular circumstances, while other 
communities were unaffected 


[LO 2.1] 


a) Study the following and then answer the 
questions that are provided. First make a sketch 
illustrating similar circumstances at your home. 


* Is it difficult to get hold of food? Is food shared 
among the family members? 

¢ What kind of clothing is worn? 

¢ What is revealed about family life? Do adults 


care for their children? 
¢ What equipment and weapons are used? Has 
technology brought about any changes? 
Is it possible to be safe while sleeping at night? 
* Do men and women have different tasks? 
* Do these people remain in one place for a long 
time? 


b) Develop a comic strip or an art song to give 
expression to the above information. 


Assessment 
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LEARNING OUTCOME 1: HISTORICAL ENQUIRY- 
The learner will be able to use enquiry skills to 
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1.3 Communicate information from sources 
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LEARNING OUTCOME 2: HISTORICAL 
KNOWLEDGE AND UNDERSTANDING - The learner 
will be able to demonstrate historical knowledge 
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2.2 Supply reasons why an historical event took 
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2.3 Differentiate between different periods 
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LEARNING OUTCOME 3: INTERPRETING HISTORY 
— The learner will be able to interpret aspects of 


hiaotari 
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3.3 Reconstruct the past 


Memorandum 
Activity 1 


There are clear differences between apes and human 
beings. Man is the only primate to walk upright. 
The shape of the pelvis, the position of the femur, 
and the way in which the feet are put down, are 
very specific. A comparison between the build of the 
rest of the body and the brain indicates that the 
Australopithecus is related closer to man. There was 
a development pattern fromAustralopithecus through 
Homo habilis and Homo erectus to the modern day 
Homo sapiens. 


Activity 2 


Suppose this illustration is a representation of the 
Stone Age: 


They lived in caves where they slept and kept food, 
and used tools, weapons and fire. Gathering food 
was the main activity. The men hunted and caught 
fish. The women and children gathered berries, 
wild fruit and root plants. They also hoarded food 
for the winter months and also prepared food. Tools 
were made of bone, stone and wood and gradually 
improved because they also manufactured arrows, 
axes and daggers. They could manufacture objects, 
e.g. “needles” that were used to sew clothing from 
wool and flax. Early man never stayed long in one 
place. 


The development of the first people 
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THE DEVELOPMENT OF THE FIRST 
PEOPLE 


Early people developed through different stages. 
We'll be studying four such stages. 


By that time 


Homo sapiens 
lived in most 


parts of the world 
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Early man who lived 
many years ago 
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years ago 


Homo sapiens 


} These time lines indicate that 
ifferent groups lived during different 
periods. The various sources will help 
i you to analyse the different periods. 
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How mankind developed 


According to one Where we are today: 
hypothesis (millions of years ago) 
Homo sapiens 
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years ago 


Homo erectus 
(Swartkrans) 


Homo erectus 
walked upright 
and could speak 


years ago 
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Australopithecus 
africanus 


(Taung, Sterkfontein, 
Makapansgat) 


also walked 


Homo habilis 
upright and 
used stones 


years ago 
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(Places of discovery 
in brackets) 
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Where mankind originated 


Source 2 


Australopithecus 
walked upright and 
used stones as 
tools 
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Different stages of early man. 


Homo Erectus : Homo Sapiens 


Source 3 
Each of the above stages is explained below. 
a) Australopithecus 


The oldest bones that have been discovered are 
those of Australopithecus. They belong to beings that 
lived between three and two million years ago and 
their bones have only been found in South and East 
Africa. The implements that these early people used 
probably were stones that they simply picked up. 


They walked erect and therefore had their hands 
free. They also used implements made of sticks, 
leaves and bark. They probably ate mainly vegetable 
foods. 


b) Homo Habilis 


Homo ”Habilis” had a brain that was 50% larger 
than that of Australopithecus — which is why 
“homo” (man) is added to the name. 


The name Homo Habilis implies that they were 
handy people, because they were the makers of the 
first stone implements. They mainly lived in the 
eastern parts of Central Africa, from 2 million years 
ago to 1,7 million years ago. They produced various 
stone tools and probably also built stone walls. They 
also ate much meat. They probably followed a semi- 
nomadic way of life, living in an area for a while 


and then moving away to another in search of food. 


The world was a dangerous place for them: they 
were smaller and weaker than the bloodthirsty 
animals in their surroundings; they did not have 
claws or fangs; and they could not run as well as the 
animals. They mostly had to run to the nearest tree 
to escape danger. 


Homo Habilis gradually disappeared from the face 
of the earth with the passing of time. 
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c) Homo Erectus 


Homo Habilis was succeeded by Homo Erectus, whose 
bone structure was approximately 25% bigger than 
that of Homo Habilis. Homo Erectus lived in Southern 
Africa between 1,7 million and 500 000 years ago. 
Archaeologists believe that they were able to 
communicate. They also made stone implements for 
cutting meat and plant foods and for making sharp 


tools. They were able to work with wood and 
discovered how to make fires. They probably used 
fire to corner animals to kill them for food. They 
also lived in cave shelters. 
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Homo Erectus had large teeth, a powerful jaw and a 
small brain cavity. Their general height was in the 
region of 1,5 m. As they lived in caves and could 
use fire, their lives were probably more secure than 
the lives of their predecessors. With their improved 


weapons they could even hunt much larger animals 
like rhinoceroses. 


Australopethicus, Homo Habilis and Homo Erectus, of 
course, are not found any more. 


d) Homo Sapiens 


Homo Sapiens (which means “wise man”) lived in 
Africa from 400 000 years ago. These people were 
just like the modern people that occur all over the 
world. They had smaller teeth, a narrower jawbone 
and a better-defined chin. They generally did not 
follow a nomadic lifestyle. 


Animal skins were sewn together with the use of 
needles made of bone. 


The skins of wild animals were stripped off the 
animal carcasses, scraped clean and treated to be 
used as clothing and as coverings for shelters, and as 
bags for storage. 


Activity 1: 


To analyse different periods with the help 
of a variety of sources 
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* Work in pairs and design and produce a folded 
booklet for an exhibition to be put up in the 
class. 

* Compare early people according to different 
criteria, e.g. with reference to the period in 
which they were living, the objects they used, 
implements manufactured by them, their 
lifestyle, etc. 
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LEARNING OUTCOME 1: HISTORICAL ENQUIRY- 
The learner will be able to use enquiry skills to 
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1.3 Communicate information from sources 
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LEARNING OUTCOME 2: HISTORICAL 
KNOWLEDGE AND UNDERSTANDING - The learner 
will be able to demonstrate historical knowledge 
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2.2 Supply reasons why an historical event took 
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2.3 Differentiate between different periods 
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LEARNING OUTCOME 3: INTERPRETING HISTORY 
— The learner will be able to interpret aspects of 
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Lived 3 - Lived 2 - Lived 1,7 Lived 400 
2 million 1,17 yeers— 500 000 000 years 
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South and East anc Southern Different 
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Period 

Origin 
East 
Africa 

AppearancWalked 
upright 

Lifestyle Tools: 
Sticks, 


Central Africa places in 


Africa Southern 
Africa. 

50% 25% Predecessor 

larger larger of modern 

brain thanbrain thanman. 

its its Small 


predecessopyedecessoteeth, 
small,no strong weak jaw, 
claws or jaw, small prominent 


fangs head head 
Tools: Tools: Tools: 
StoneFoodStone, Stone, 


barkFood: MeatDwellimgstFoodrock, 
PlantsDwefkmgs: Meat, bone, 


Nomadic 


nomadic plantsDwedahingal 
Caves, hidesFood: 
make fire Refined 
foodDwellings: 
Not 
nomadic 


